The partnership has become a symbiotic relationship that contributes to the health-related educational needs of students with disabilities in the public schools, while simultaneously contributing to the training of future health care workers in therapeutic recreation. Early collaborative efforts were initiated by HPSD-DECHS, because the school administration was seeking support for teachers in special education classrooms. Initial services provided by USM-TRP focused on support for students with disabilities in classroom activities. Later, programs became more complex and focused on building the capacity to explore a greater range of healthy leisure alternatives.
The purpose of this article is to describe the development of this long-term community and university partnership. The authors will first introduce the roles of the members of both the community and university partners. A series of collaborative and increasingly innovate programs are presented, and followed by a discussion of the benefits to each partner. Next, the authors describe the two partners, and include a brief description of therapeutic recreation as a health care profession. Finally, the authors discuss the potential for replication, the desire to address new problems with innovative answers, and plans to generate the data to move the program forward. The primary USM partner is a faculty member who is responsible for the undergraduate education and training of university students in therapeutic recreation. By university requirements, the faculty member is certified by the National Council for Therapeutic Recreation as a Certified Therapeutic Recreation Specialist. The faculty member serves as the university liaison between the school administration and the university. The roles and the responsibilities of the faculty member include providing administrative oversight for university students and staff involved in the program, serving as the fiscal officer for the funds received from the schools, recruiting, training, and supervising one part-time program coordinator and two student workers, securing additionally funding (if available), and guiding the development of new and innovative programs.
ROLES OF THE PARTNERS
The part-time coordinator from the university serves as the liaison between the university program and the classroom Therapeutic Recreation in the Public Schools teachers. The coordinator meets regularly with teachers to discuss classroom needs. Based on these needs, the coordinator recruits university students in therapeutic recreation, trains them to provide needed services, and supervises their work in the classrooms. Many of the recruited university students receive class credit in exchange for volunteer service.
DESCRIPTION OF HPSD AND DECHS
The HPSD serves a small city in Mississippi and, like many public schools, the district often struggles with financial resources. The district has a large African American student population (roughly 94% of the student population) 13 and all 1,052 students (100%) at Hattiesburg High School are eligible for a free and reduced lunch. However, the school's commitment to excellence reflects the stated mission of "educating all students to become productive citizens of a dynamic, global community."
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The HPSD-DECHS administers educational services for students with disabilities. The function of HPSD-DECHS with the school district is to provide, "a broad continuum of services to students with exceptional needs and talents through a comprehensive system of supports." 15 Specifically, HPSD-DECHS is responsible for support for special education, gifted education, and school health services. In the 2016-2017 academic year, 15% of all high school students (n = 157) in the district had a disability. Of these students with disabilities, 19% had disabilities with significant limitations (intellectual disabilities, multiple disabilities, and/or orthopedic impairments).
These students with significant limitations represent 3% of all high school students at HPSD. According to Start Class, the median percentage of students with disabilities in other Mississippi high schools is 9%. 13 Table 1 presents a summary of the number of students with disabilities in the HPSD by race and diagnostic categories.
The administrators and teachers of the HPSD-DECHS work closely within the guidelines of Section 504 of the Rehabilitation Act of 1973, and the IDEA. These legal requirements ensure that students with disabilities are afforded equal opportunities to "access education for children with disabilities," 16 including participation in extracurricular activities. 
DESCRIPTION OF THERAPEUTIC RECREATION
Therapeutic recreation is a health care profession that uses play and other activities to improve the health, well-being, and quality of life of individuals, most notably individuals with limitations. 19 In essence, therapeutic recreation is the purposeful use of leisure and recreation designed to improve health, well-being, and overall quality of life. As a health care profession, therapeutic recreation has the potential to contribute to improving health and well-being for many individuals, including students with disabilities attending public schools. 
PROGRAMS OFFERED COLLABORATIVELY BY THE HPSD-DECHS AND THE USM-TRP
These programs were designed to provide equitable ben- 
Program: Phase One
The initial collaborative efforts of the partnership centered on the school's need for support personnel in special education classes and USM's need for real-time contact between university students in training and public school students with disabilities. The school annually identified several special education classes that would benefit from support. The university program coordinator recruited, trained, and supervised between 8 and 15 university students each semester, all of whom received 1 hour of credit for contributing 40 hours (total) of supervised volunteer work. The benefit for the teachers in the schools included more direct care for students with the greatest need and assistance with modification of activities for participants. As a result of the partnership, the university students facilitated, and continue to facilitate participation and inclusion in activity classes, particularly PE, music, and
Spanish by providing one-on-one support, and by teaching the foundational skills required for participation in peer group activities. University students also provided recommendations for modifications as needed. In all, the USM students provide support in as many as four schools within the district for students in predominantly community-based classrooms.
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USM's benefits included training opportunities for practicing professional skills identified by the NCTRC as entry-level professional job tasks. 23 USM students received training in establishing working relationships, maintaining safe environments, and participating in training exercises.
These tasks are presented in Table 2 along with the corresponding task number as presented by NCTRC.
Program: Phase Two
As the program evolved, therapeutic recreation students began to plan and implement programs for students with disabilities. The programs, with a focus on inclusion, were intended to enhance the educational experience by giving the high school students with disabilities an opportunity to practice skills learned in class, express creativity, and/or assimilate into the culture of the school. These programs included a series of cooperative/challenge games for approximately 80 middle school students that consisted of an inclusive mix of students with and without disabilities. The purpose of the games was to challenge the students to think creatively, work together with peers to achieve goals, and practice problem-solving skills. Additionally, a day long Very Special Arts program was offered annually, serving 600 children with and without disabilities from private and public schools in the city. 24 For the university students, the cooperative/challenge games and the Very Special Arts programs provided the opportunity to practice additional entry-level job tasks, including developing interventions, selecting adaptations and modifications, implementing group sessions, using leadership and facilitation techniques, and monitoring safety.
Program: Phase Three
The following collaborative program was initiated with additional support from the MCDD. In 2014, the MCDD funded a project to develop an innovative capacity building system for adolescents and adults with developmental disabilities to independently monitor and promote personal health by identifying health and fitness-related goals and using person-centered recreation and leisure education activities. In other words, the MCDD was not seeking fitness programs, but rather programs that would teach individuals with developmental disabilities to take ownership of their fitness goals and initiatives. As a result, the partnership developed a program whereby the university students, working with the special education teachers, conducted fitness and leisure assessments of students with disabilities in the schools who were nearing transition. During these assessments, they assessed the students with disabilities' general fitness levels, leisure interests, social networks, locus of control, and personal goals. Additionally, the university students prepared assessment reports, discussed the reports with the teachers and students, and prepared individualized plans for pursuing healthy leisure pursuits after transitioning. The focus of the program was on leisure education or teaching students the benefits of developing a healthy leisure lifestyle.
University students continue to provide support to teachers in the classroom. Over the past 10 years, university students have provided therapeutic interventions including horticulture therapy (gardening), life skills training (e.g., developing healthy snacks and meals), and facilitating participation in school-wide events such as pep rallies, homecoming, prom, athletic events, and talent shows and competitions.
In addition, university students have served as coaches and officials for Unified Sports programs, and assisted students with participation in self-advocacy events such as the annual "Spread the Word to End the World" campaign (to stop the use of the word "retard"). 22 In the 2015-2016 academic year, 14 university students provided 560 hours of direct service to the students with disabilities in the high school. University students received training in up to 14 (of 69) entry-level job tasks identified by the NCTRC as necessary for successful practice.
PERSONNEL, POPULATION, AND CHALLENGES
A CU partnership that lasts for 15 years requires a commitment by the primary partners as well as the support of many colleagues. This is especially true when a shared program adjusts to changes and challenges as it continues to develop over a lengthy period. Over the past 15 years, the Hattiesburg Public School District student population has remained constant, and the faculty body has experienced minimal changes. specifically requires public schools to deliver equal opportunities to participate in extracurricular athletics for students with disabilities. 25 In contrast with these statements, a 2010
report by the U.S. Government Accountability Office listed only four states offering some type of adapted athletics for their students with disabilities through their state high school association (Georgia, Minnesota, Ohio, and Vermont). 2 In an attempt to address this lack of availability, the Government Accountability Office has determined extracurricular athletic activities should be provided for all students. while also providing a structure other school systems can follow in the future.
LESSONS LEARNED AND SUMMARY
The programs described herein were the result of a partnership between two entities that shared the mission of and commitment to working together to improve education for multiple groups within the community. The partnership was conceived by the public school system owing to a need for classroom support for special education teachers in the public There were many lessons learned. These include the following.
1. The relationship is strengthened by realistically understanding the needs of one's partner, as well as the strengths and assets provided by each. Special education classroom teachers need and appreciate the support. Early efforts by the university to provide a workforce in training allowed teachers to expand the reach of their instruction. Likewise, later contributions by the university allowed the teachers to provide related services while maintaining their efforts on curriculum instruction. Likewise, the need by the university to students to practice skills learned in the college classroom in applied settings is also real. The NCTRC Job Analysis identifies students graduating from a therapeutic recreation program are expected to be able to interact effectively with all people and to master the NCTRC entry-level job tasks.
2. Each member of the partnership involves multiple levels of stakeholders, requiring coordinated efforts to communicate effectively. At the schools, the direct line of communication begins with the ED, who coordinates the communication among teachers, parents, students and the faculty member at the university. At the university, the lead faculty member hires and supervises the program coordinator who communicates with teachers and who supervises the college students who provide direct service, through teachers, to the students.
3. There is a need to take steps to bring this program to the next level. These steps include establishing outcomes and documenting evidence of program effectiveness, documenting, as program protocol, the procedural steps taken to achieve desired outcomes, creating training manuals, and conducting series of training workshops for school systems and interested stakeholders.
4. The future intent of the partnership is to enable the replication of this program in other school special education programs. Although this program is not unique, it has elements that would be of value to both public schools and community partners (e.g., a university program).
Communities of all sizes have public school systems. School systems in communities with a college or university recognize the value of a motivated workforce and the availability of the professional expertise that universities can provide. These communities have the opportunity to establish similar relationships as described. However, not all communities have this resource. Thus, replication may become difficult, but not impossible.
Many communities have a potential workforce that would be motivated to work with the public schools. These individuals may include high school service learning classes and civic groups. However, the onus of responsibility for providing the expertise necessary to enable civic groups to replicate a similar program in a community with fewer resources falls on partnerships such as the one described herein. Thus, the focus of our continued work is on developing the mechanisms and resources to share our work and provide community training.
This responsibility provides direction for the continuation of the work started.
